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The Role of the Elementary School Counselor
As Perceived By Two Selected Elementary
School Counselors in the
Austin Independent School District
From the 1960s to the 1980s the Austin Independent
School District has experienced significant changes.

The

effects of desegregation orders handed down by the federal
courts in a number of significant decisions has altered both
the structure and the methods of a number of schools, both
elementary and secondary, throughout the school district.
A burgeoning population in metropolitan Austin and its
surrounding areas has increased the number of pupils in the
Austin schools and has created a need for new school plants,
new programs, and new methods of teaching and administration
to deal with an ever-increasing school population.
A school district geared to the Austin school population
of the 1950s and the early 1960s was not necessarily a district
prepared to meet the needs of the swelling number of students
of the 1970s and the 1980s.

Compounding the problem was the

necessity of busing a number of students from one area of town
to another to achieve ethnic balance.
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Disruption and dissent marked the late 1960s and the early
1970s, and rioting in the schools marked the onslaught of
busing in the Austin schools.

One of the primary problems

arising from shifts in school populations, moving of teachers
from one school to another, and the never-popular busing of
students was a marked lack of discipline.
Overcrowded classrooms; new personnel, much of it untrained
in dealing with multi-ethnic classrooms; and a climate of
unrest within the community led to an even greater problem-a lack of discipline both within the classroom and within the
schools themselves.

Newspaper stories and television news

compounded the problem by focusing on rioting in the schools
and disruptions within the classrooms, rather than on the moves
being made by school personnel and the administration to deal
with the problem.
Often the job of maintaining effective classroom discipline
was left up to the individual teacher.

With many new teachers

coming into the Austin area, with other teachers being reassigned
to unfamiliar schools and even more unfamiliar teaching situations,
many were unable to cope with the problem of discipline in the
classroom.
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Increasingly, teachers within the Austin Independent
School

District looked to the school counselor for guidance in

dealing with discipline in the classroom.

New methods and

innovative ways of problem solving were required, and often
a school counselor served as the intermediary means of working between the teacher in the classroom and an administration trying to cope with problems that arise in the varied
schools that comprise the Austin Independent School District.
Fortunately, in many cases, the counselor proved able to supply
needed i'nformation, effective means of dealing with problem
cases, and innovative solutions to problems of discipline
withfn the classroom.
THE BACKGROUND OF THE STUDY
Discfpline as a school and a classroom problem has been
a significant subject of study for educators since the establishment of a uni"versal public school system in the United States.
"Spare the rod and spoil the child," was often a key saying
that both parents and educators used in choosing a method of
dfscipline for school-age children in early America.
However, more .humane and innovative methods of supplying
dfscfpline soon prevailed, and the need for effective discipline
wftnin the classroom has become a recognized necessity in the
latter years of the twentieth century.
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Many studies have been made concerning classroom
discipline, chapters have been devoted to discipline within
the classroom in textbooks, and numerous articles on
subject have been published in professional journals.

the
However,

methods courses designed to train the educator in ways of
dealing with every classroom situation often left this
integral part of classroom management omitted from the course
of study.
Increasingly, methods of dealing with classroom problems
and maintaining discipline were left up to the individual
teacher.

Burdened with larger and larger numbers of students

in the classroom and with an increasing number of calls--both
curricular and extracurricolar--on students' time, the teacher
often became so overwhelmed that the primary job of maintaining
an orderly classroom went overlooked.
An added problem was that of innovative methods that
called for an

11

open classroom 11 where students proceded with

learning at their own pace.

Advocates of

11

permissiveness

in the classroom 11 shunned conventional methods of maintaining
order and establishing discipline.

Teachers were often left

to their own individual means to deal with classroom problems
and administer punishment.
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to "avail themselves of opportunities for training in sensitivity and human relations in an effort to make the schools
more personal and humane." (Dissent and Disruption, 1969).
By the early 1970s, the importance of "Human Relations
Education" was well established to deal with problem solving
in the schools and with individual improvement among school
personnel. (Larson, 1972).

One plan advocated by a professional

educator and adopted by many school personnel groups included
as its goal:

(1) To counter all

types of prejudice with

accurate information; (2) To present to all possible minority
groups viable and continuous alternatives to violence as a
method of protest;

(3) To better equip teachers to work with

increasingly hostile and militant students and subgroups; (4)
To improve attitudes of everyone toward everyone else; (5) To
effect desirable change:

(6) To help teachers to understand

the role of emotions in teaching and learning. (Larson, 1972).
By the 1980s, articles on discipline were appearing more
and more frequently in professional journals and in magazines
designed for parents and lay persons across the nation.

Educa- ,.

tors were increasingly dealing with the problems of discipline
within specific groups.

Less stress was placed on dealing with

dissent, disruption, and rebellion in the schools, and more

The Role of the Counselor
7

catalyst, bringing together the pupil, parents, teachers, and
members of the administration in an organized way of working
out problems that directly deal with student behavior.
An increasing number of professional articles and books
deal with the problems of discipline in the school and with
the role of the counselor in the schools.

The literature that

has evolved out of the school crises of the 1960s has advocated
a rational approach to the problem of discipline.

One authority

states that, "To improve discipline we advocate neither permissiveness nor a 'get tough' policy.

We suggest instead that the

school must be managed efficiently and fairly in such a way that
everyone's rights are respected.

Substantial school improvement

can take place only within an orderly environment. 11

(Howard, 1978).

With such common sense approaches to the solving of the
school discipline problem, the 1980s could prove to be the years
where the schools evolve a program of dealing with classroom
discipline that might prove to be workable in many situations.
At the height of student unrest, one document was published that
called for such long-range solutions of working within the community, with parent groups, with relevant school personnel
to attempt to achieve satisfactory discipline within the schools.
Attempting to develop a strategy for coping with dissent, the
writers called for,

11

The administrator and his staff members"

The Ro1e of the Counse1or
6

However, no one doubts the efficacy of discip1ine in
the classroom.

The necessity for some sort of order in the

classroom is recognized by most educators, but the methods
and type of discipline needed are subjects of debate in both
professiona1 journa1s and teacher groups.

Educators' opinions

vary as to the methods of estab1ishing and maintaining discip1ine,
but most agree that harsh and punitive discip1ine rarely leads
to effective methods of teaching.
Discip1ine within any one specific school may vary from
a strict observance of classroom behavior with punishment
dealt out on a one-to-one basis to a highly permissive classroom
atmosphere, where all but the most inappropriate and deviant
behavior is cause for admonishment.
While the obsolete doctrine of "Send him to the principal 's
office" often rid the cl ass room teacher of responsibility for
dealing with behavior problems in the classroom, few new methods
have been advanced for the individual teacher.
of the s:hools advancing a "return to the basics

However, with critics
11

for the 1980s,

new methods of dealing with discipline problems are called for.
One method which has proved effective is the use of the
school counselor or counselors as intermediary figures.

Much

of the professional literature stresses the role of the counselor
as the one person within the school system who can serve as
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on dealing with the individualized needs of students in special
education, the handicapped, and the gifted.

One advocate

of discipline for the gifted noted that in dealing with discipline
for the gifted, it was necessary to employ an "open environment
in which definite limits and expectations for behavior were
made unquestionably clear, and in which increased freedom for
self-management and social approval were the rewards for growth
in self-control and responsible behavior." (Whitmore, 1980).
Such a sophistication of ideas have been readily adapted
by most school systems, and counselors are proving to be the
persons who readily disseminate articles, ideas, and information
throughout the school.

In the following study, two elementary

school counselors employed by the Austin Independent School
District comment on the changes that have occured within the
elementary schools of Austin and how the counselor has served as
intermediary between teachers and administrators.
SIGNIFICANCE OF THE STUDY
The significance of the study was to examine the role of
the elementary school counselor during years of change in the
Austin Independent School District, to reflect on how the role
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of the counselor itself has changed, and how counselors have
adapted to changing

roles, increasing job responsibilities,

and burgeoning school populations.

This study also presents

informaltion both through the literature and through the
counselor interviews that gives a perceptive view of the role
of the elementary school counselor.

This information should

prove helpful to other elementary school counselors or to
prospective elementary school counselors in helping them to
delineate their role as intermediary between teachers and
administration and to make them aware of the problems that
they will encounter in their jobs.

Limitations of the Study
This study is limited to journals, books, articles, and
research materials that directly relate to the problems of the
elementary school counselor in the Austin Independent School
District.

The study is also limited to interviews with two

elementary school counselors within the district.
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CHAPTER II

REVIEW OF RELATED LITERATURE
Just as changes have occurr~d tn :tbe 3scbool population
and the methods of dealing with students in the expanding
Austin Independent School District, so the literature relative
to dealing with disciplinary problems reflects significant
changes from the 1950s to the 1980s.

The period of the 1960s

through the early 1970s could well be classified as the
period of disruption and dissent, and numerous articles and
books were published during the period to help school teachers,
counselors, and administrators deal with violence in the public
school and in the individual classroom.

While books for teachers

and administrators published during the 1950s concentrated on
such issues as "Parent-Teacher Relationships" and "The Team
Approach in Child Gui dance, 11

(

Ori sco 11 , 1955), books pub 1i shed

in the 1960s and the early 1970s increasingly dealt with such
topics as "Legal trends regarding student rights," "When the
situation turns violent," and "Mediations and student-administrator relations" (Dissent and Disruption, 1969).

The Role of the Counselor
12

While media during the early 1960s focused on
violence, dissent, and disruption on college campuses
across the nation, the later years saw a refocusing on
terror in the classroom, teacher abuse, and disruption
on high school campuses.

Secretary of Health, Education,

and Welfare Robert H. Finch, in 1969 cited the opinion:
11

We must be prepared for much greater disorders in the

secondary field than in the colleges." (Dissent and Disruption, 1969).
From the late 1960s through the 1980s a number of
books appeared to help teachers, educators, and counselors
deal with such problems as dissent, disorder, and disruption.
In addition,

the problem of disruption in the schools and

the problem of coping with a changing student population was
conmunicated to parents and other persons through such publications as Thomas Gordon's T.E.T.
Training.

Teacher Effectiveness

Professional journals printed more articles dealing

with classroom discipline and dealing with disruptive children
and the problems of special groups of children, such as the
handicapped and the gifted.
Parents also had a growing number of resources to help
them deal with special problems of children within the family
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relationship .

One practical book designed for the lay public

takes the parent on a step-by-step orientation toward raising
responsible children, and defines discipline as "growth from dependence

to independence, which is a product of intrti nsic

motivation. (Dinkmeyer and McKay, 1973).

The authors of this

skilfully written boo~, one of whom is an elementary school
counselor, present an effective guide to the role that the
parent should play in establishing a respect for order that
the child would be expected to follow:
Each parent has an obligation to train his child to
observe the order of our society to insure its survival.
Unfortunately, the child-raising methods currently at
the parent's disposal are so antiquated that he often
fails. Permissiveness and autocratic methods alike have
raised children who have difficulty accepting order, little
respect for authority, and who are concerned only with
their own rights. These children must experience the
inconvenience of disorder before they can recognize authority and the restrictions it imposes as beneficial and
vital. (Dinkmeyer and McKay, 1973).
Unfortunately, many parents failed to heed or were never
exposed to such advice, and teachers within the elementary
schools found themselves dealing with a cultural mix of children
who se parents, often imbued with permissive child-rearing, had
failed to engender within their children any respect for authority.

Other parents, having to cope with such problems as drug

abuse and rebelliousness, simply turned their children over to
the schools.
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While parents relinquished their prime role of cultivators of respect and authority, classroom teachers were
expected to assume the role.

Responding to the needs of

teachers for sound advice relative to discipline matters,
one book, written by an elementary school teacher and a
counselor,

presented a thoughtful and provocative guide

to dealing with the range of classroom and home problems,
including dealing with the drinking child, child drug
abuse, hyperactivity in the classroom, and the special problems
related to the child of poverty. (Karlin and Berger, 1972).
Written in down-to-earth language, Discipline and the
Disruptive Child:

A Practical Guide for Elementary Teachers

presents a wide-range of problems and the means by which
teachers can cope with students with discipline problems. The
authors caution the teacher to establish corrmunication with
the di S'YtDpt fve ctifl d and to
Arrange time to speak with him privately--and quietly.
This should not be immediately after he has been disruptive, when you and he may be angry and upset. Rather it
should be after a good day . . . . Talk about the child's
learning problems with him. Often he will be ashamed
to admit them, or he will be unaware of their severity.
Explain, however, that you want to work with him and
help him, but that his progress will depend on him.
It is essential that you get the child to realize you
will help--but that it is his responsibility. (Karlin
and Berger, 1972).

The Role of the Counselor
15

Another practical guide designed for teachers focused
on a program devised by Dr. Jo Ann Shaheen, principal of the
Blauvelt Elementary School in Cottage Lane, New York.

Shaheen,

a disciple of Abraham Maslow, aimed her program at meeting
the basic needs of children:

(1) the need for physical and

psychological safety; (2) the need for love and a sense of
belonging; (3) the need for a home and school which reflect
a basic sense of order, fairness, and sanctioned excitement
(Howard, 1978).

Helping children achieve self-esteem as a

method of learning respect for order and discipline became one
of the prime methods proposed for both teachers and counselors.
(Levin, also Whitmore, 1980).
Other books focused on the growing role of the guidance
counselor in the elementary school.

One critic of the system

of referrals of students to their counselors noted that poor
communications often existed between teachers and counselors
(Larson, 1972); but stressed the need for preventive discipline,
citing the fact such prevention is the primary concern of guidance
and not:in.g_ that "elementary guidance counselors seem to be
moving in the right direction. 11

(Larson, 1972).
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One highly perceptive article aimed at counselors
in the schools focused on the changes that had occurred in
the schools from the 7950s to the 7980s.

Kazalunas stressed

the importance of the role of the counselor in trying to
reduce school violence and pointed out that the importance
of well-trained counselors equipped to deal on a personal
level with students and to coordinate between teachers, administrators, and parents could not be stressed enough.
stated:

He

"They must study these young people, find out what

they are thinking, why they feel the way they do, and they
must be trained to handle these situations."

(Kazalumas, 700).

In effect, Kazalunas sees the counselor as the privotal
person to handle discipline problems in the schools and visualizes
the counselor as both surrogate parent and social psychologist-a strong role in dealing with the reality of the workload of
the average school counselor.

Robinson and Bickel further

suggest a number of counseling techniques that can be used to
modify school behavior.

Many of these techniques require special

personnel, in addition to the school counselors and teachers.
They suggest:

(l) peer counseling/group counseling programs;

(2) in-school suspension;

(3) time out rooms, centers for

special counseling, rap rooms;
teacher and student;

(4) a contract system between

(5) and other modification programs.

(Robinson and Bickel, 1980).

Such a sophistication of counseling
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techniques and personnel is seldom available in most elementary
schools.
Like many urban schools around the nation, the Austin
Independent School District responded to the changes in
schools and school personnel by providing a variety of
materials to both teachers and administrators.

Much of the

material originated with counselors, and from the 1950s to
the 1980s, counselors played a more significant role in
providing services to both teachers and pupils in the Austin
Independent School District. ( Norris and Nichols, 1980).
One newsletter that was regularly distributed both to
teachers and administrators in the district featured such
articles as "Discipline as a State of Mind,

11

alerting school

personnel to the fact that "Americans continue to name 'lack
of discipline' as the biggest problem they see in the public
schools," (It Starts, 1980) and pointing out several factors
that would result in more ·ef:fec'ti've classroom ··cliscipl _fne;
(1)

maintaining

lines of communication between school

and home; (2) focusing on parents to maintain discipline expectations in the home; (3) expecting teachers to distinguish between
misbehavior and restlessness; (4) preventing overreacting on the
part of teachers; and (5) setting of mutual goals between teacher
and students. (It Starts, 1980).
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CHAPTER III
METHODOLOGY OR PROCEDURE

The approach the writer chose to use was the oneon-one interview with two counselors teaching in elementary
schools in the Austin Independent School District.

A

decision was made to use the one-on-one interview technique as
the most reliable method of obtaining first-hand experiences
from counselors and for gaining reliable opinions from these
counselors as to their personal experiences with students in
the elementary schools.
Selection of Subjects
The writer chose to interview both a male and a female
counselor to try to detennine if there was a difference in the
male and female viewpoint of the problems and procedures
relating to the counseling experience in the Austin elementary
schools.

Cecil Wayne Norris, an elementary school counselor

at Brooke Elememtary School, is the only male counselor currently
employed by the Austin Independent School District; and the
writer was fortunate in gaining an interview with him, focusing
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particularly on counseling with boys in the elementary
school.

Norris had served as both teacher and counselor

in the Austin Independent School District for a total of
eighteen years, seven years as a counselor.
Sylvia G. Nichols, an elementary school counselor at
Allison Elementary School, also brought a wealth of teaching
and counseling experiences to the interview.

Nichols had

taught for eight years in elementary schools and has · served
as a counselor for another seven years at Allison.

Both

counselors were chosen for interviews because of their experiences as teachers, as well as counselors, and for their
ability to comment on the changes that have taken place within
the Austin Independent School District from the viewpoint of
the counselor.
Design of the Interview Questions
The writer structured a series of interview questions
to follow with the interview subjects.

These questions were

designed to determine (1) the number of years of both teaching
and counseling experience of the subject;

(2) the changes

that the subject had observed within the Austin Independent
School District during the tenure of his or her career; (3)
specific changes in the role of the counselor;

(4) the number
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of students with whom the subject counsels within the
school year; (5) the effectiveness of the counseling experience as observed by the subject; and (6) future changes
that can be expected in the counseling role.
However, the writer constructed the interview situation
in such a manner as to allow a good deal of openness for the
subject being interviewed to comment on his or her role.

The

subject was encouraged to relate personal experiences within
the counseling role that would illustrate the role of the
counselor as he or she envisioned it.
Although no attempt was made on the part of the writer
to determine the role of all counselors within the Austin
Independent School District from these two selected interviews,
a determination could be made of some changes in the role of
the counselor within the district from the ways in which these
two experienced professionals viewed their jobs.

In addition,

the personal cormnents and experiences made by these two subjects
demonstrated helpful insights into the role of the elementary
school counselor in the Austin Independent School District.

The Role of the Counselor
21

CHAPTER IV
PRESENTATION AND ANALYSIS OF THE INTERVIEWS
The writer chose to present the material gained from
the two interviews separately and to draw conclusions from
the interviews in the analysis section.
The Norris Interview
Norris reported that he had witnessed a number of changes
within the Austin Independent School District during his tenure
as a counselor.

"The role of the counselor has become very

sophisticated over the years," he stated and noted that the
role of the counselor had changed from being "one of a helper
to an awareness that the school counselor fills a very
vital need fn handling all the mental health problems of the
children, as well as the teachers and administrators."

(Interview,

Norris).
Norris stated that out of approximately five hundred
children enrolled in Brooke Elementary School, he comes in
contact with approximately 350 during the school year. (Interview, Norris).

He reported on one specific case involving an

elementary school boy who was experiencing both behavioral
and academic problems in school.

Noting the number of diag-
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nostic measures useg, Norris stated that the problem was
difficult to "pinpoint," as testing revealed the boy to be
of average intelligence.

However, the boy was performing

at well below grade level. Using art therapy as a counseling
technique, Norris discovered that a peer relationship was
the cause of the problem.

Through the counseling interview,

Norris found that the boy's older peers were using him to
break into and vandalize stores in the neighborhood;

after

the school year of counseling, the problem was solved and
the boy was again working at grade level.

(Interview, Norris).

Norris pointed out that early detection of problems at
the elementary-school level will diminish the number of problems
found in junior-high and high-school students.

He pointed out

the number of students who report back to him on their progress
and commented,

11

The earlier you begin working with the child, the

earlier he learns the alternatives available to him.

He learns

that there is someone he can sit down with and talk it out
and feel better about it."

(Interview, Norris).

Norris found that elementary-school counseling in the
Austin Independent School District was "among the best"; but
felt that often the counselors were swamped with paperwork.
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He found that this was the primary problem that counselors
had.

Also a heavy caseload of students often presented a

problem, reporting that some counselors saw as many as one
thousand students during a year.

He also found that often

there were too many "administrative demands put on the counselors."

(Interview, Norris).

The Nichols Interview
Counselor Nichols reported that she was responsible
for 638 students at Allison Elementary School.
that many kindergarten children

She found

had problems on adjusting

to school; older children had problems of "maladjusted
behavior, slow learning, decision making, work habits, short
attention span, and others."

(Interview, Nichols).

She

found that many upper-grade elementary-school pupils had
problems dealing with listening skills.

"Children who can-

not listen well become discipline problems in the classroom,"
she said.

(Interview, Nichols).

Home problems centering around divorce and parents who
cannot make enough money to supply the family's basic needs
are also problems that children bring with them to school,
according to Nichols.

The counselor is the person who inter-
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cedes between the discipline problem and the teacher, informing
the teacher of the child's problems and helping the child
to adjust to the classroom. (Interview, Nichols).
Nichols focused on the importance of early intervention
in a child's behavior in the classroom during the elementary
school and also reported that the junior-high and high-school
years would be relatively easy if the child gained important
self-discipline skills in elementary school. (Interview, Nichols).
One of the changes that has occurred in the elementary
schools, according to Nichols, is the intervention of the
counselor into classroom activities.

Early in the 1970s,

she reported, she worked with the child only on referral from
the teacher or the administration.

"Now you go into the class-

room and you work with the entire class on awareness, prevention,
and development needs.

You also group the children according

to their needs and arrange indi~idual counseling for special
needs, 11 she says.

(Interview, Nichols).

With the addition of an assistant principal at Allison
Elementary School, Nichols found that the severe discipline
problems were handled by the administration.

Introduction
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of Mexican-American children into the school made Nichols aware
of how these families reacted to sickness and death.

Absence

of the child from school because of sickness or death often
poses a problem both for the teacher and the counselor.
needs in the home are handled by a traveling teacher.

Special
(Interview,

Nichols).
11

At Allison School, the child is the most important person

there," says Nichols.

She also feels that it is most important

to give feedback to the teachers and the staff.

"Counseling

is a supportive role for both teachers and staff, and it is
always important to let teachers
doing for the student."

and staff know what you are

(Interview, Nichols).

One problem that Nichols dealt with was a case of child
abuse in the home.

Serving as the child's counselor, Nichols

arranged an interview with the parent.
intervened in the home;

The visiting teacher

when the problem continued, the

counselor worked with child welfare and had the child moved
to another home.

(Interview, Nichols).

"The counselor needs to be able to focus more attention
on the child," says Nichols.

Elimination of some classroom
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activities on the part of the counselor, focusing on small
groups, and more individual counseling would improve the
counseling role, according to Nichols.

The counselor's role

is diffused by activities dealing with testing, support teams,
and coordination with school activities.

11

cannot do one job real well , 11 she reports.

It seems like we

(Interview, Nichols).

Analysis
Both counselors report a sizeable increase in the
job required of counselors within the elementary schools of
the Austin Independent School District.

Both see their job

as extending not just to the work with the individual student,
but also as the one support person who coordinates between
teachers, students, staff, and administration.
Counseling within the Austin Independent School District
has expanded from the role of individual counselor to handling
mental health problems within the classroom, the school. the
home, and sometimes the community.
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While counseling remains focused on the individual
student, counselors find themselves working more and more
as support persons for both staff and administrators.
Another important change is a shift from total one-onone counselor-student interview techniques to one where
the counselor works in the classroom with groups of students
and also with small groups of students outside the classroom.

This focus on group work has been brought about by

increasing number of students that a counselor within the
school has to handle.
Increasingly, counselors are being called on to work
in the home environement, as well as the school environment
Often they have at their disposal such support personnel as
visiting teachers and child care agencies.
feel that they

Still counselors

have lost much of their goal by not being able

to spend more time with individual

students who need individual

counseling help. (Interview, Nichols).
Counselors within the Austin Independent School District
are using innovative methods to deal with student problems.
Such methods as the art therapy that Norris used with the elementary school boy to work out both a school and a community
problem are both innovative and effective in the school counseling
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situation.

(Interview, Norris).

Both counselors agree on the importance of early intervention as a means of detecting problems and of attempting
to solve problems.

Undoubtedly, as the role of the elementary-

school counselor increases and as school personnel use the
services of the elementary-school counselor, problems that
students have will be detected at an early age.

Early detec-

tion and work with problems of elementary-school children may
diminish the number of problems encountered in junior high
and high school.

(Interview Norris;

also Interview, Nichols).

Another shift in the role of the counselor as evidenced
by the interviews is that of intervention into the home and
the community.

Such intervention may prove to have significant

effects on the mental health of students, parents, and other
members of both school and community.
Interview, Nichols).

(Interview Norris;

also
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CHAPTER V
Summary

Both the literature that reflects on the role of the
1

counselor in the 1970s and the 1980s and the interviews with
the two elementary-school counselors in the Austin Independent School District reveal significant changes in the role
of the elementary-school counselor.

The counselor's duties

no longer center on merely testing the student, scheduling
him or her for classes, and handling significant behavior
problems .

In today's world, the counselor's role in both

school and cormiunity had expanded to keep up with changes both
in sohools and in society.
In today's world, the elementary-school counselor finds
that he or she is expected to serve in classrooms, working
with small groups, as well as doing individual counseling with
students.

In addition, the counselor often serves as support

person to other personnel within the school district, including
teachers and administrators.

In addition, the counselor may
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Recorrmendations
With the expanding of the elementary school counselor's
role to extend beyond the school, the load on the individual
counselor seems to be burdensome.

As one of the counselors

interviewed reported, if the ratio of students to counselor
were smaller, more effective use of time and counseling
techniques might be employed.
In addition, just as there are teacher aides to assist
in the classroom, one possibility might be to employ one
or two trained mental health workers on a part time basis to
work with groups of students in the classroom.

This would

free the elementary-school counselor to concentrate on students
in need of individual counseling and to employ preventative
and early-detection techniques.
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ABSTRACT

An examination of the role of the elementary school
counselor during years of change in the Austin Independent
School District was undertaken.

The Austin schools, along

with many urban schools throughout the nation, had experienced
significant changes from the 1960s to the 1980s, and this
study shows the increased role of the elementary- school
counselor in serving as an intermediary between teachers and
administrators; between parent and child; and in the community.
A review of the relevant literature aimed at school populations and parents shows the increased role of the school
counselor in dealing with problems indigenous to the latter
half of the twentieth century.
Two interviews with elementary• school counselors describe
the increased role of the counselor in dealing with student
populations, administrators, parents, and the community.

Innova-

tive methods and techniques are described, and the increased
role of the elementary school counselor in the Austin Independent
School District is shown.
An analysis of the expanded role of the elementary• school
counselor is included and conclusions and recomnendations for
improving the counseling role suggested.

